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Preparation 
Make sure that you are clear why you are observing and what will happen to your findings.  
Expect lesson objectives on board in brief bullet points or in a hand-out. 
 
Lessons plans are not necessary for an observation and while inspectors do not expect tutors to prepare 
lesson plans specifically for an inspection, there are good reasons why a tutor might prepare a plan for an 
observation/inspection.  
 

• to clarify the objectives of the lesson and to comment on any assessments that have fed into it 
• to explain the lesson’s structure, ie how it will unfold, to show how it fits into a longer sequence of 

lessons and to explain what the students have done previously  
• to explain different groupings and to identify students who might need particular support 

 
Observe 
Arrive at the time you agreed. Observe and be sensitive. Leave your preconceptions at the classroom door 
and watch with an open mind. Remember that you are there to see how well the students are learning and 
how the teaching contributes to that.  
 
How long a lesson observation takes depends on the focus of the observation: 
 

• whether the observation is part of a wider set of observations e.g. across all Year 9 classes 
• the purpose of the observation: for instance, it might be a follow-up observation, a peer observation 

or formal performance management  
• it will generally be 25 minutes, to start at the beginning of the lesson 
• Follow-up observations may ne for the whole of a lesson 

 
Common Features of Outstanding Teaching (the students should be working harder than the tutor)  

• stimulating and enthusiastic teaching   
• high expectations of what students can do   
• consistency in the quality of teaching across each year group 
• development of students  
• good learning habits   
• highly structured approaches to reading, writing and mathematics, with some grouping by 

ability 
• well-planned lessons   
• a stimulating classroom environment   
• frequent praise and a valued reward system   
• a close check on learning during lessons, with effective marking and assessment  

 



 

 

 

 

Record- Make notes while you are watching 
How you record what you see, will depend on:  

• what you are looking for and the extent to which there is a specific focus for the observation 
• what you are going to use the information for 
• whether other people are doing similar observations, in which case a consistent approach would be 

very useful,  because it would help to draw all the evidence together  
 

Some observers make notes during the lesson,  and then write up a more formal account later  
 

Evaluate  
Provide oral and written feedback promptly, honestly, constructively and sensitively. 
 
Feedback after observation is a fundamental part of the whole process It is important that this is managed 
very carefully and sensitively, especially if the lesson had any weaknesses It should: 
 

• be clear and specific to that lesson  
• be developmental and action-focused, be sensitive and honest 

 

 
Clearly, it is much easier to give feedback on a good or outstanding lesson, than it is to give feedback on one 
that needs to be improved. Ensure that the same consideration is given to all types of lessons.  
 
Feedback should be specific to the lesson, focused on what you saw and not comment on things you have 
observed at some other time. 
 
In your feedback, be clear about what the tutor should do next to improve the students learning – 
remember that improving the learning is the important aspect, not improving the teaching for the sake of 
it. 
 
Be specific about the actions that are needed – something that the tutor can genuinely focus on and that 
you can look for next time you observe  
 
With peer observation, you might want to also draw on what you have learned and discuss ideas about 
teaching methods and strategies 

Act on Findings 
Provide support, training and coaching, and disseminate the good practice.  
 
Act on the findings in two ways: 

Oral feedback and discussion must always be provided before the tutor leaves for the day, except in 
exceptional circumstances (e.g. illness of one or other of the participants) 
 
Formal written feedback, summarising the key judgements on the lesson seen and identifying the 
agreed development points, will take place, ideally within a week.  



• provide support and training for the tutor whom you have observed 
• share the good practice you have seen, so that others can learn from it 

 
Think about who else might support the improvements that you want to see. Most of the responsibility will 
be the tutor’s, but senior staff have a role to play in ensuring that support and professional development 
takes place. 
 
Questions for Observers 

• Does the tutor find out and build on what the students already know? 
• Is the tutor revising and consolidating what students’ have learned previously? 
• Are all the students clear what they are supposed to be learning and what will happen at different 

points in the lesson? That is, do they have a sense of the shape of the lesson? 
• Are teaching strategies effective: discussion, explanation, questioning, demonstration, etc? How 

good are these, particularly questioning?  
• What is the quality of the tutor’s subject knowledge?  
• What is the quality of the activities that the tutor asks the student to do; how well do they take 

learning forward?  
• How effectively do resources contribute, including other adults working in the classroom? 
• How well does the tutor manage the time in the lesson and the pace of the learning? 
• Are there genuine opportunities for assessment, reflection and for dealing with misconceptions and 

misunderstandings? 
• What opportunities do the students have to apply learning from elsewhere, especially literacy and 

numeracy? 
• Are all the students learning and making progress? Are any students or groups of students finding the 

work too difficult or too easy? 
• What is behaviour like? Overall, how well is the classroom managed so that there is a culture of 

learning, independence and positive attitudes? 
 
Managing Difficult Feedback 
Thank the tutor It can be very stressful to have someone watching you teach, so thanking the tutor for the 
opportunity to observe is important and will set a positive tone to the feedback session 
 
Contextualise the feedback Remind the tutor that this was just one lesson at a specific time on a specific 
day and that is what you have been observing 
 
Distinguish between one-off and longer-term difficulties The tutor might already have made this clear, 
particularly if it is about a student’s behaviour, for example: “That was typical of him/ her”; “It’s always the 
same in maths” or “She never usually behaves like that” 
 
Give the tutor a chance to talk It is important for tutors to give their views – but make sure they listen to 
you, too. Engage them in listening and responding by asking questions about the students and their work  
 

 

 
 
 
 

Try to be as open as possible, but do not neglect to discuss the difficult 

points in the lesson:  

“I thought student X had made excellent progress with their poem – once 

they settled down. Was that fairly typical of them?” 

“What sorts of things do you think the students had learned by the end of 

the lesson? What about the [name a group]?” 

“Do you think that anyone/any groups found it particularly difficult? If so, 

why?” 

 

Tutors who feel under stress after an observation 

may try to explain why something happened in that 

particular lesson or in the work, behaviour and 

attitudes of particular pupils.  

Ask how they would handle something differently 

next time, if the same thing occurred.  

 



 
 
Depersonalise your feedback. Make it clear that the student and their learning were the focus for 
observation and not the tutor. Be specific about what the students did/did not learn or achieve and explain 
why you think they could have done better. 
 
Make positive suggestions Suggest ways for improving the students learning and focus on the difference 
the changes would make You can move on later to formulating these as action points for the tutor What you 
are trying to do is to encourage the tutor to decide and agree on the action points for themselves. 
 
Be positive about the strengths of the lesson. It is important to draw attention to the successful parts of the 
lesson. Wherever you can, use the strengths you observed in the lesson, to help you give feedback on the 
weaknesses 
 
 
 
 
 
 
 
 
 
 
Give feedback on the quality of the teaching overall. Be very clear about the judgement you make and 
what will happen next e.g. whether there will be a follow up observation. 

Make the action points clear. Creating action points will support the tutor themselves and give you (the 
observer) an agenda for your next observation. Ideally, the action points will have emerged during the 
course of the discussion and feedback. You are aiming for the tutor to ‘own’ these themselves.  

Respond sensitively to negative reactions. Tutors may get upset during feedback. Respond appropriately, 
but stay calm yourself Do not be tempted to change the judgement you made just because of the tutor’s 
reaction, Distinguish between the lesson and the tutor by reminding the tutor that you are not evaluating 
them as a person; you are evaluating just one lesson. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Here are some opening phrases that might be useful: 

“Maybe you could ask a student to demonstrate? This might have the effect of …” 

“I wonder if a shorter introduction might help? It might mean that …” 

“Could you perhaps show more of the text on the whiteboard? The result might be that ….” 

“Have you thought about …? I wonder if this might help to …” 
 

Focus on the way in which decisions about the teaching had an 

impact on the learning. For example: 

“It was very effective when you asked the students to compare their 

answers before you discussed the problem. I noticed that every 

single student was involved and it also gave you a good  
chance to circulate. What other ways might there be to involve 

them more?” 

“I liked the way you gave the group in the corner a choice of writing 

tasks. It immediately engaged them in discussing the titles. It 

seemed to help to focus them on what they needed to do.” 

 

Use developing the action points as a chance to 

revisit the key points from the lesson e.g.  

“Let’s reflect on what we said about structuring the 

lesson. We agreed that next time you would try to …” 

“We talked about ways of involving the studentren 

more. Tell me what strategies we agreed that you 

would try out tomorrow.” 

“We discussed student’s  X’s behaviour and you said 

that it was fairly typical of him. Remind me what were 

the two things you thought would make the most 

difference? Let’s agree those as action points for you 

to work on.” 

 



Lesson Observation Feedback Check List 

 
 

Questions to consider Strategies 

Are comments specific? 

Avoid general comments eg. ‘planning is good’ 
• Identify what it is that is ‘good’ in the planning, 
• comment on the impact of the planning 

Use specific examples from the lesson to illustrate points 
Focus on the standards 
 

Are comments evaluative rather than 
descriptive? 

Avoid description, the lesson plan provides this already. Focus 
on the impact of the teaching 
 

Are positives recognised and 
celebrated? 

There must be a balance of positives and areas for 
development. Positives given in verbal feedback are often not 
recorded in written feedback. 
 

Are areas for development recognised? 
Are tutors guided towards action?  

Written feedback should move the tutor’s teaching on 
• suggest a strategy for each area of development 

recognised  
• Include questions to stimulate tutor reflection 

 

Is the feedback balanced? 

Too many areas for development can be overwhelming and 
demotivating, purely positive feedback will not move a tutor’s 
teaching forward. 
Consider balance when completing each section of the form. 
After completing the feedback sheet wait, reread with an eye 
for balance. 
 

Do comments in the text match the 
grading sheet? 

Ensure that comments in the text are reflected in the criteria 
ticked on the grading sheet. 
Check for contradictions. 
 

Are targets set specific? 

Avoid general targets eg. ‘improve behaviour management’ 
• identify the aspect of behaviour management that needs 

to be improved 
 

Will the suggested strategies enable the 
tutor to meet the target identified? 

Identify strategies that are: 
• closely linked to a given target 
• achievable 
• measurable 
• specific 

 


